Module 3:

Whole School Development: Enabling Effective Inclusion

Rationale:

Inclusion as a concept is at the heart of national and international policy making and further
fuelled by the requirements of the legislative context. Inclusion and whole school development
are inextricably linked; inclusion demands a cohesive whole school approach that is embedded
in the school’s ethos, mission aims and priorities, policy and practices. It is an integral part of
the school’'s management and governance. Professionals dealing with implementing a policy of
inclusion are inevitably faced with the realities of translating policy into practice. This module
will enable participants to develop the necessary skills and knowledge to work within this

context.

Aims
This module aims to enable participants to:

1. Investigate the working concepts of including pupils with SEN and disabilites in the

context of the whole school
2. Examine and critically evaluate the school’s ethos, mission aims and priorities, policies

and practices with a view to strengthening the support for pupils with SEN and their

inclusion in educational opportunity
3. Develop skills and knowledge related to whole school issues and policies that will enable

participants to support the implementation of inclusive and supportive learning
environments

Learning Outcomes:
By the end of the module the participant will ...

1. Demonstrate a critical understanding of recent legislation in order to analyse the school’s
ethos, policy, procedures and practices as a vehicle for developing and implementing

inclusive practice
2. Critically evaluate the implications for inclusion on learning and provision, curriculum,

assessment and league tables in order to effect practice
3. Critically analyse the nature and impact of human resources, multidisciplinary agencies

and the wider school community on enabling inclusion.
Indicative Content:

The module will include content covering these areas...

e The cultures, policies and practices which are likely to create potential barriers to
inclusion;



¢ Recent legislation in SEN & inclusion and the implications of this for whole school
development;

e The role of the School Development Plan and other tools as vehicles for enabling
inclusion through creative and effective strategies for organisational change in the
context of available resources

¢ Roles and responsibilities within school and the implications of the inclusion agenda on
school management systems and procedures and vice versa.

e Leading and managing inclusive provision in school — identifying whole school issues

o Effective Schooling debate - roles and models in creating a whole school approach
including such strategies as Provision Mapping, for example

e |Issues in effecting and managing change — leading staff in developing inclusive
approaches

o Effectively identifying and managing resources for inclusive practice to support pupils
with SEN

e Developing effective and inclusive pastoral care systems in school

e Placing the school in its community context by involving families, Governors and multi-
agency support or inter-disciplinary working for inclusive practices

Learning and Teaching Strategies

Participants will need help in both exploring the literature and engaging with the school based
enquiry aspects of this module in order to satisfy the requirements of Masters Level enquiry,
reporting and writing skills. Therefore, they will be involved in some or all of the following
activities - lectures, presentations and seminars, workshop based activities, software based
reading and tutorials, web based research and conferencing and face-to-face tutorials. This will
support the school-based small-scale enquiries undertaken as the main assessment activity of
the course.

Assessment:

At the end of Module 1, each participant will be assessed on his or her production of the
following piece of work in two parts...

A School Development Portfolio (100%). That will meet L.O.s 1 - 3.

(a) Interview data presentation and brief analysis. This involves data collection through
interview with at least two members of the school Senior Management Team to generate and
address a relevant enquiry question.

(b) A critical analysis of a School Development Plan and planning for development in a school,
with particular attention to the relevant policy documentation (Pastoral Care, Inclusion, SEN,
Behaviour for Learning ... etc) in order to produce a rationale for enhancing inclusive practice
and in supporting pupils experiencing SEN.
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